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The Effect of Explicit Strategy Instruction on
Developing Iraqi EFL Learners’ Oral Fluency
and Communication Strategy Use
Omar Muhammed Abdel-Ali Al-Obeidi *

Khaled Ibrahim=
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Abstract

This study aims at investigating the effect that the explicit
strategy instruction (henceforth ESI) may have on developing the
oral fluency and communication strategy use of Iraqi EFL learners.
This study is conducted to present a new technique of teaching that
focuses on teaching the learners explicitly certain communication
strategies (henceforth CSs), by which, learners can have the ability
to manipulate the use of language to compensate for their lack of
linguistic knowledge and to be able to manage a conversation and
deliver their message.
¢ «Iraqi EFL university students were distributed into two groups:
experimental group and controlled group. The experimental group
was taught certain CSs following the explicit strategy instruction,
whereas the controlled group was taught according to the
communicative approach without any focus on CSs. The students
were pre- and post-tested to measure their use of CSs and oral
fluency development. A stimulated recall interviews were also held
soon after the pre- and post-tests to double check the validity of the
CSs identification. They were also asked to fill a self-reported
questionnaire twice: at the beginning of the study and at the end of it
in order to compensate for any shortage and limitation of data
provided by the two methods mentioned above. The self-reported
questionnaire gives the opportunity to assess a wider range of CSs.

The results showed that the experimental group has
significantly developed their use of CSs and this development led to

Master student/Dept. of English Language/College of Education for
Human Sciences/University of Mosul.

Lect/Dept. of  English Language/College of Education for Human
Sciences/University of Mosul.
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noticeable Improvement In their oral fluency. However, the
controlled group did not show a significant improvement neither in
their use of the CSs nor in their oral fluency.

Keywords: experimental, controlled, communication strategies,
explicit instruction.
1. Introduction
It is widely accepted that the ability to communicate in a language is
the ultimate aim of any language teaching curriculum, because
through communication we can reach out to the whole world. In
other words, using English as a foreign language (Henceforth EFL)
or as a second language in communication is probably the most
important, but highly complex task that needs to be taken into
account in teaching English. Principally because "we live at a time
when the ability to speak English fluently has become a must,
especially for those who want to advance in certain fields of human
endeavor"(Al-Sibai, 2004, p.3).
Moreover, speaking fluently is one of the targeted skills that most
learners of English as a foreign language would like to master and
achieve. However, being able to speak fluently in a foreign
language is not a task that can be easily managed. It requires
developing not only knowledge about why, how, and when to
communicate, but also the complex skills for producing and
managing interaction (Pawlak, 2015, p. 4).
Furthermore, to develop the use of CSs and the learners' oral
fluency, the researcher followed the explicit strategy instruction
(henceforth EI) in executing his teaching plans. So, in order to
communicate in a foreign language and speak it fluently, and
because the Iraqi EFL learners are incompetent English language
speakers as they cannot express themselves fluently when they
communicate with friends (Abu Ghazala, 2006), they must be taught
certain CSs that would enable them to manipulate and use the
language in a way that would lead them to be more efficient and
more fluent in the target language.
It has been proved through studies that native as well as non-native
speakers of English often apply and use communication strategies in
communicating with others. Thus, the difficulties that learners face
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during communicating with others can be overcome by using certain
strategies and techniques. Such communication strategies include:
appeal for help, approximation, time-gaining, clarification request,
self-repair and circumlocution (Ellis 1985; Rabab’ah 2001; Dornyei
& Scott, 1997; Tarone, 2005).

Research has found that CSs can be effectively taught through EI.
To achieve the aim of enhancing the students' learning in a foreign
or second language, educators and researchers often found that
explicit instruction is one of the most effective means to use because
it is a planned, orderly, and effective methodology for teaching
(Archer & Hughes, 2011). It is called explicit because it involves an
approach of teaching that is clear and straightforward. However, the
effect of explicit strategy instruction on developing Iragi EFL
learners' oral fluency and strategy use has not been investigated yet.

e Hypotheses of the Research

- H1: There will be a significant difference between the mean scores
of the experimental group and the controlled group in CSs use of the
post-test.

- H2: There will be a significant difference between the mean scores
of the experimental group and the controlled group in oral fluency
of the post-test.

2. Definitions of the Critical Terms

2.1  Explicit Instruction

Instruction is explicit when information about rules is presented to
learners underlying the input (Ellis, 1994; Norris & Ortega, 2000).
EI involves ‘some sort of rule being thought about during the
learning process’ (DeKeyser, 1995). According to (Ellis & Shintani,
2014), the EI focuses on raising the learners’ awareness or drawing
their attention toward the item or the rule being discussed.
Rosenshine (1987) described this form of instruction as “a
systematic method of teaching with emphasis on proceeding in
small steps, checking student understanding, and achieving active
and successful participation by all students” (p. 34).

2.2  Communication Strategies

The concept or the notion of CSs was first presented in a paper
entitled "Interlanguage™ submitted by Selinker (1972). In his paper,
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Selinker claimed that when learners try to deliver the message and
communicate with others, and because they have a limited
knowledge about the target language, they are forced to use certain
CSs to fill in the gap and to have a successful conversation and
communication. The term communication indicates a procedure
where a speaker passes on a message to the listener. Tarone (1981,
p. 288) defines CS as "a mutual attempt of two interlocutors to
agree on a meaning in situations where requisite meaning structures
do not seem to be shared". CSs help learners achieve their
communication in L2 and consequently could develop their oral
fluency. Further, Bialystok (1990, p. 35) puts plainly and clearly
that the reason behind employing CSs while communicating with
others is to “overcome obstacles in communication by providing the
speaker with an alternative form of expression for the intended
meaning”.

Furthermore, researchers often dealt with CSs from two different
perspectives or approaches: Psycholinguistic & Interactional. The
psycholinguistic or the internal approach conceptualizes CSs as
those processes that underlie the learner’s performance in a
communicative task. These strategies can be operationalized when
the speaker is having difficulty to formalize his idea or concept due
to shortage in their linguistic resources (Bialystok, 1983; Poulisse,
1993). The interactional or external perspective of CSs on the other
hand, defines them as those strategies that require cooperation
between both the speaker and the listener. Such strategies may
include appeal for help, asking for repetition, clarification request
and so on. In fact, these different conceptualizations of CSs are the
result of the way CSs have been perceived and investigated. Some
scholars perceived and defined CSs following the interactional point
of view, and others perceived them following the psycholinguistic
or the cognitive point of view. To refer to them in an easier way,
Yule and Tarone (1997) proposed two terms for both perspectives,
namely: “the pros” referring to the interactional group, and “the
cons” referring to the psycholinguistic group.

In addition, CSs have been categorized and classified into various
ways by different scholars (Surapa & Channarong, 2011). Actually,

106



ADAB AL-RAFIDAYN, Supplement VOL.(87/1)December (30/12/2021) AD/1443AH

up to this date, researchers have not agreed over the classification of
CSs. The current section will carry out information about the
classifications of the different types of CSs that are proposed and
developed by many researchers in the field of CSs. To begin with,
CSs are mainly sorted and classified into two major types, and each
one has its own advocates and followers. The first one is advocated
by (Tarone, 1977; Faerch and Kasper, 1983), who adopt the
traditional approach (or the product-oriented approach). This
approach gives prominence to the interactive and external aspects of
CSs, whereas the second type (the process-oriented approach), is
advocated by (Bialystok, 1990; the Nijmegen group), who are
mainly concerned with the internal psychological aspect of CSs.
Dornyei (1995) and Dornyei and Scott (1997) expanded the
classifications of CSs by further adding new CSs to the already
mentioned classifications. The variety in CSs classification
proposed by those scholars resulted from their different theatrical
viewpoints about what language tools can be considered as CSs.
Thus, different researches and studies may not give the same
classifications of CSs. (for more details about the
classifications/taxonomies of CSs see Tarone, 1977; Bialystok,
1983; Faerch &Kasper, 1983; Dornyei, 1995; Dornyei & Scott,
1997).

Furthermore, this study chooses to adopt certain strategies to be
taught and not all of them because not all CSs are worthy to be
taught. According to Russell & Loschky (1998), teachers should
teach only the second language-based strategies because such
strategies will lead learners to develop in that language. It is also
affirmed by Rabab’ah (2004) that such strategies ‘“should be
encouraged the most, because they most likely lead to successful
communications” (p. 156). In addition, Alahmed (2017) concluded
that “CSs are teachable, particularly interactional CSs, positive self-
solving CSs, and time-gaining CSs” (p. 188). Thus, this study
adopts those strategies that are teachable and best serve the aim of
this study. Thus, the following table will present the adopted
classification of CSs:
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Table 1: The adopted classification of CSs

Dimension The focus of CSs

Approximation

“Positive Self-solving

Strategies” All-purpose words

Circumlocution

Clarification Request

Interactional Strategies or Appeal for Help

Meaning Negotiation Confirmation Check

strategies
Asking for Repetition
Comprehension Check
Time-gaining Strategies Lexical Time-gaining

2.3 Oral Fluency

Speaking fluently is considered to be one of the most difficult skills
to be mastered by the majority of English learners who are still
incompetent to communicate orally in English (Zhang, 1995).
Generally, fluency is "smooth, rapid, effortless use of language”
(Crystal, 1987, p. 427). Fluency is also defined by Skehan (2009) as
a “successful performance in task-based contexts...containing the
capacity to produce speech at a normal rate and without
interruption” (p. 510). Moreover, Derwing & Munro (2009) claimed
that fluency “refers to listeners’ perceptions of the flow of the
speakers’ language output, for example, whether there are frequent
pauses, false starts, or other dysfluencies” (p. 534).

Further fluency definitions were presented by Baker-Smemoe,
Dewey, Bown, & Martinsen (2014) who claimed that “fluency can
refer to language that is produced fluently and smoothly as one
combines words and sentences in speech” (p. 708). By examining
the earlier mentioned definitions of fluency, it is clear that fluency is
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a challenging term to define. One can neither reckon on only one
definition nor combine them all into one definition. Nevertheless, to
provide illustrations and definitions about the elements or the
constituents of fluency may help to form a practical definition of
fluency that subsequent studies may rely on and use. The following
section is devoted to present these constituents of fluency and how
they can be used to measure speakers' oral fluency.

Actually, fluency consists of certain elements by which researchers
can measure and assess speakers' oral fluency. The upcoming
features are adopted by GOtz (2013), they are: mean length of run,
phonation time ratio, unfilled pauses and speech rate. Another
research by Zechner, Williamson, Higgins, & Xi (2009) also
suggested the following features as constituents of fluency:
articulation rate, number of pauses, duration of pauses, and response
duration. Moreover, other researchers concentrated on only one
feature of fluency, for instance, the feature of speech rate along with
its different types, which were explored by Sato (2014). In her
study, Sato discovered that speech rate is the most significant and
important feature of oral fluency. In contrast with Sato (2014),
Christensen (2012) conducted a study in which he examined a
number of fluency features, namely: phonation time, articulation
rate, a number of pauses and a number of syllables, speech rate, and
average syllable duration. All the previous researches concluded
that “fluency ratings are strongly affected by rate of speech,
articulation rate, phonation/time ratio, number of silent pauses, total
duration of pauses, and mean (the word “mean” here is correct as it
Is a measure of fluency adopted in this research) length of run”
(Cucchiarini et al., 2000, p. 996). These features were found to be
the best means for measuring and assessing oral fluency by
Cucchiarini, Boves & Strik (2000), Kormos & Dénes (2004), and
Polyakov & Tormyshova (2014). Table 2 clarifies the adopted
fluency measures in this study.
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“Table 2: Measures of Oral Fluency

Dimension

Measure

Definition

Holistic

Pruned speech rate

“Total number of syllables minus self-
corrections, self-repetitions, false starts,
non-lexical filled and pauses divided by
total time”

Speed
fluency

Speech rate

“Total number of syllables divided by total
time”

Articulation rate

“Total number of syllables divided by
phonation time, i.e. total time minus
unfilled pauses”

Breakdown
fluency

Pauses per minute

“Total number of pauses including filled as
well as unfilled pauses, divided by total
time”

Average pause
duration

“Total pause duration, including filled as
well as unfilled pauses, divided by the
total number of pauses, including filled as
well as unfilled pauses”

“Total number of syllables minus filled
pauses divided by the number of pauses,
including filled as well as unfilled pauses.”

Repair
fluency

Repairs per minute

“Total number of self-corrections, self-
repetitions and false starts divided by
phonation time”

3. Methodology

This section is devoted to explain in detail the experimental work
and the procedures which have been followed to fulfill the aim of
research and answer its questions. As stated in the section chapter,
the aim of this research is to investigate the effect of explicit
strategy instruction on the learners' use of CSs and developing their
oral fluency.

3.1 Research Strategy

The researcher used a mixed-method approach, a mixture or a
combination of qualitative and quantitative method for collecting
data (Cohen et al., 1998; Kongson, 2009; Lam, 2006). The
researcher used interaction activities and a self-reported
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guestionnaire (quantitative method) and stimulated recall interviews
(qualitative method) to test the learners' use of CSs. The motivation
for using such an approach was to have data that is accurate and
valid. In fact, to use one method (i.e. qualitative or quantitative)
often proved to produce a bias and limited data. Using a single
method “will inevitably yield biased and limited results”, (Greene et
al., 1989, p. 256). Thus, adopting an approach that comprises a
mixture of both methods to assess the learners' use of CSs is
vindicated because in this way, each method will complete and
compensate for the limitation of the other.

To assess the learners' actual use of readily identified strategies,
direct observation to the performance of learners would be suitable.
Nevertheless, some CSs are not easy to identify via direct
observation only because the learners' strategic behaviour could
contain strategies that are difficult to recognize as they lie beneath
the surface of speech production (Chamot, 2005; Gass & Mackey,
2000). In other words, CSs such as asking for repetition,
comprehension checks, and appeals for help are detected effortlessly
whereas CSs like approximation or circumlocution are difficult to
detect. For instance, the language speaker may use the word animal
instead of peacock, or machine instead of blender. Therefore, the
researcher finds it essential to investigate the learners' underlying
thoughts by applying the students to stimulated recall interviews to
have a valid and accurate data. However, some CSs cannot be
elicited or identified even with the observation activities and
stimulated recall interviews, then the data will be jeopardized for
not being accurate and valid. Thus, the researcher conducted a self-
reported questionnaire in order to compensate for any shortage and
limitation of data provided by the two methods mentioned above.
The self-reported questionnaire gives the opportunity to assess a
wider range of CSs. In addition to that, generalization can be made
to the collected data through using the self-reported questionnaire
(Lam, 2006; Oxford, 1996).
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3.2 The Experimental Design

This research adopts the “Experimental-Control Group Design:
the Pre-test- Post-test Design” (see Cohen et al, 2007: 276 and
Mackey and Gass, 2005:148). Two groups, each consists of 20
students will be randomly selected from The University of Mosul,
College of Education, Department of English, second stage. The
first group will be the experimental group (hereafter EG) which
will be taught communication strategies explicitly; the second group
will be the control group (hereafter CG) which will be taught the
same curriculum without referring to CSs. Both groups will be
submitted to pre-tests in fluency and strategy use. As far as the CG
is concerned, the plans for teaching will be set according to
communicative language teaching (without referring to CSs). After
teaching the groups for 6 to 8 weeks, a post-test is submitted to
check whether the learners have developed their oral fluency or not,
and whether they have used the CSs being taught in the past two
months. Their scores of the post-test will be compared to see
whether there is any significant difference between both groups or
not.

Moreover, the researcher conducted two parallel versions of each
test (i.e., oral interview and picture-cued story-telling pictures) in
order to avoid the effect of familiarity being transferred from the
pre-test to the post-test (Haslam & McGarty, 2014; Marsden &
Torgerson, 2012). Furthermore, the researcher designed the tests
with a difficulty that is slightly above the targeted students' level of
proficiency. The reason for doing so is to encourage the learners to
use as many CSs as possible while performing the pre-and post-
tests.

Table 3.1: The Experimental Design

Group Pre-test Treatment Post-test
EG Oral fluency taught CSs explicitly Oral fluency
and use of CSs. and use of CSs.
CG without teaching CSs explicitly.
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3.3 The Sample of the Research

The population of the study covers second stage students in the
University of Mosul, College of Education; Department of English
of the academic year 2019-2020. The total number is 40 (Male and
female students) students, divided equivalently (according to their
scores in conversation in the final exam) into two groups, EG and
CG. The participants are distributed equally according to their
achievement scores in Conversation. The number of students in
each group is 20.

3.4 Training Material

The training material for EG and CG will be based on the
Communicative  Language  Teaching  Approach.  Hence,
communicative interactive activities are prepared and presented to
the students to practice the use of the targeted communication
strategies, and ultimately to develop the learners' oral fluency. The
researcher used activities invented by himself, and he also added
other communicative activities to them consulting (Klippel, 1991)
book to best serve the research aim. The training materials were
presented and taught to the participants by a professional Ph.D.
lecturer in the Department of English.

3.4.1 Elicitation Activities

Two oral tests are used in this study to assess the participants’ use of
communication strategies and to measure their oral fluency. The
tests are picture-cued story-telling and oral interview. The rationale
for using two types of oral tests is that the type of activity "may bias
the learner to select particular strategies” (Bialystok & Frohlich,
1980, p. 5). For instance, circumlocution, use of all-purpose words,
and approximation are considered as self-solving strategies and
might probably be used in picture description test. In contrast,
confirmation checks, comprehension checks, appeal for help and
asking for repetition are interactive strategies, and could be elicited
through the interaction with the interlocutor (i.e. interviewer).

3.4.2 A Self-reported Questionnaire

In this study, the researcher developed a strategy use questionnaire
that is based on Alahmed’s (2017) questionnaire to measure the
learners’ use of communication strategies. The questionnaire
consists of (27) statements. The statements cover different
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communication strategies that EFL learners might use to help
overcome their communication difficulties in conversation.
Moreover, the questionnaire comprises (27) items, which fall into
three major categories with sub-categories. The main categories are:
meaning negotiation strategies or interactional strategies which
include: clarification requests, comprehension checks, confirmation
checks, asking for repetition, and appeal for help; positive self-
solving strategies which include: circumlocution, approximation,
and use of all-purpose words; and time-gaining strategies which
include only the lexical time-gaining strategy.

3.5  Procedure of Oral Fluency Analysis

The speech analysis software PRAAT (Boersma and Weenink,
2017) is used in analyzing and calculating some of the measures,
namely: speech rate, holistic, and mean length of run. While the
other measures (breakdown and repair fluency), they were measured
manually because they require personal identification. It is worth
mentioning that for the purpose of ensuring the validity and
reliability of the results, the researcher asked for the help of another
professional English teacher to double check the results and avoid
any bias. After recording the speech of the participants in the pre-
test, the researcher analyzed the recordings of each participant
applying the measures mentioned in Table: 2. The results of the pre-
test are shown in frequencies and will be compared to those of the
post-test to check whether the learners' oral fluency have developed
or not. For instance, if the frequencies (scores) of the first scale (i.e.
holistic measure) have risen in the post-test, this means that the
learners have improved and vice versa. The same principle can be
applied to the measures of 'speed fluency', that is the higher
frequencies (scores) in post-test the better the results are. To the
contrary, if the frequencies in the post-test are lower than those in
the pre-test the better the result. This principle includes the
measures of ‘breakdown fluency' and ‘repair fluency'.
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4. The Findings
The results shown below will be compared to the hypotheses of the
research. Starting with the first hypothesis:

eH1: There will be a significant difference between the mean
scores of the experimental group and the controlled group in
CSs use of the post-test.
eTable 4.1: The Mean, Standard Deviation, T-Test Value of
both
egroups in CSs use

t_ test .
Group N Mean | Std. Dev. = Sig.
t Cal. t Tab.
Exp. 20 4.6000 | 2.74149
5.504 2.025 Exp
Con. 20 0.5500 | 1.82021 (0.05)(38)

Now, after checking the results of both groups, the researcher
compared the results of both groups to check whether there is a
significant difference or not. The mean scores obtained by the
learners of both groups on the post-test indicate a significant
difference between them favouring the experimental group. The
mean score in CSs use of the experimental group in the post-test is
found to be 4.6000, whereas the mean score of controlled group is
found to be 0.5500. The T-test formula for paired samples is used to
show if there is any significant difference between the scores of the
experimental group and the controlled group. The T-test value is
found to be 5.504 at 0.05 level of significance, under 38, the degree
of freedom, which indicates that there is a statistical significant
difference between the two test scores. This means that the learners
in the experimental group have developed their use of CSs better
than those of the controlled group.

eH2: There will be a significant difference between the mean
scores of the experimental group and the controlled group in the
oral fluency of the post-test.
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‘From the first look on the results of both groups, It Is quite evident
that this hypothesis is true because the mean scores obtained by the
learners of both groups on the post-tests indicate a significant
difference between them favouring the experimental group in all the
measures of oral fluency. However, a thorough explanation will be
presented about each measure of fluency along with a table that
shows the scores of both groups.
Table 4.2: The Mean, Standard Deviation, T-Test Value of the
post-tests of both groups in oral fluency

T _value .
Item Group N X S t. cal. t. tab. Sig.
Exp. 20 | 0.3075 | 0.23142 2.025
s oo c @
a2358E| con 20 | 0.1140 | 0.28089 2.378 (0.05)(38) EXp.
@ 20 2.025
[
o (0.05)(38)
: Exp. 0.3310 | 0.30950 2938 Exp.
(5]
a Con. | 20 | 0.0845 | 0.21217
I Exp. 20 [ 0.3795 | 0.28367 2.025
< 3§ Con. 20 | 0.1465 | 0.39896 2.129 (0.05)(38) EXp.
_ 20 2.025
L (0.05)(38)
> S Exp. 0.0365 | 0.08117 | ,, 4 Exp.
@ E
23
a Con. 20 | 0.0075 | 0.04962
- Exp. 20 | 0.4525 | 0.38520 2.025
> o
EE3E <[ Con 20 | 0.1535 | 0.52724 2.048 (0.05)(38) EXp.
Exp. 20 | 7.9520 | 9.78484 2.025
15 c
S =553 con | 20 | 14425 | 9.74088 | 219 | (0.0s)38) | B
Exp. 20 [ 0.0005 | 0.16618 2.025
QL = C o
S5 3858 con. | 20 | 00020 | 0.07458 | 1% | (0.05)38) | PP

The results in Table 4.2 indicate the following:

1. Pruned speech rate: the difference mean scores obtained from
the post-tests are 0.3075 for the EG; and 0.0845 for the CG. “T-test
value is found to be 2.378 at 0.05 level of significance, under 38, the
degree of freedom, which indicates that there is a statistically
significant difference between the scores of the two groups
favouring the EG.”
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2. Speech rate: the difference mean scores obtained from the post-
tests are 0.3310 for the EG; and 0.1140 for the CG. “T-test value is
found to be 2.938 at 0.05 level of significance, under 38, the degree
of freedom, which indicates that there is a statistically significant
difference between the scores of the two groups favouring the EG.””
3. Articulation rate: the difference mean scores obtained from the
post-tests are 0.3795 for the EG; and 0.1465 for the CG. “T-test
value is found to be 2.129 at 0.05 level of significance, under 38, the
degree of freedom, which indicates that there is a statistically
significant difference between the scores of the two groups
favouring the EG.””

4. Pauses per minute: the difference mean scores obtained from
the post-tests are 0.0365 for the EG; and 0.0075 for the CG. “T-test
value is found to be 2.213 at 0.05 level of significance, under 38, the
degree of freedom, which indicates that there is a statistically
significant difference between the scores of the two groups
favouring the EG.”

5. Pause duration: the difference mean scores obtained from the
post-tests are 0.4525 for the EG; and 0.1535 for the CG. “T-test
value is found to be 2.048 at 0.05 level of significance, under 38, the
degree of freedom, which indicates that there is a statistically
significant difference between the scores of the two groups
favouring the EG.””

6. Mean length of run: the difference mean scores obtained from
the post-tests are 7.9520 for the EG; and 1.4425 for the CG. “T-test
value is found to be 2.108 at 0.05 level of significance, under 38, the
degree of freedom, which indicates that there is a statistically
significant difference between the scores of the two groups
favouring the EG.””

7. Repair per minute: the difference mean scores obtained from
the post-tests are 0.0905 for the EG; and 0.0040 for the CG. “T-test
value is found to be 2.124 at 0.05 level of significance, under 38, the
degree of freedom, which indicates that there is a statistically
significant difference between the scores of the two groups
favouring the EG.”
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The results of this study are similar and In accordance to those of
(Alahmed, 2017; Dornyei 1995; Kong, 2004; Maleki, 2007;
Nakatani, 2005; Tian and Zhang 2005; Wang Jin-an, 2008), which
confirmed that teaching CSs explicitly leads to an increase in using
them and consequently will lead to an improvement in the learners'
oral fluency. This improvement is due to the raising of awareness on
the learners' part about the use of CSs and their role in evolving and
enhancing their oral communicative skill. The results also showed
that students liked and had a positive attitude toward learning the
use of CSs and gained more confidence in oral communication and
eventually became more efficient in English spoken tasks. This
study also confirms that CSs are in fact teachable. Learners can be
taught explicitly (as the results of this study confirm) certain CSs
when raising learners’ awareness toward them. “Making learners
conscious about the range of L2 communication strategies at their
disposal explicitly can aid language learning (Grenfell & Harris,
1999) so that they are able to develop more effective strategic
behavior (Cohen & Macaro, 2007).”

5. Conclusion

In the light of the findings of the current research, it can be
concluded that:

1. The explicit strategy instruction has proved to be an efficient and
successful method of teaching for developing the oral fluency of
Iraqi EFL learners.

2. It has also been proved that explicit strategy instruction is a
successful method for developing the Iraqi EFL learners’ use of
CSs.

3. It has been proved that the proper use of CSs leads to
improvements in oral fluency. CSs are great tools for the EFL
speakers that can aid them when facing communication difficulties.
They provide alternative ways for delivering the same message.

4. It has also been proved that CSs are teachable through the
explicit strategy instruction.
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